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With over 40 ÙÅÁÒÓȭexperience thinking about the application of questions like these to
frontline healthcareand human serviceworkers, the District 1199CTraining & UpgradingFund
found itself uniquely well-positioned to offer a fresh approach to ECEworkforce development
when it becameclear that Philadelphia was facing a potentially -massive shortage of degreed
ECEteachers. Recognizingand rewarding frontline workers for the experience and expertise
they have developed over their years in the workforce, RegisteredApprenticeship addresses
some of the major challenges working adults in any field ɀespecially a relatively low-
compensation field like ECEɀface in fitting higher education into their busy personal and
professional schedules. Apprenticeship is thus also an incredibly important vehicle for
addressing disparities in education, compensation and authority in ECEand other fields in
which women of color dominate the frontline workforce, but are under-represented in the
upper echelonsof management.

We hope that you will find this Tool Kit valuable asyou explore the possibility of developing an
ECERegisteredApprenticeship program of your own. It is my belief that the Apprenticeship
model is one of the best opportunities we have to increase economic mobility in the United
States,and I hopethat you and your local partners cometo agreewith that assessment.

Thank you and goodluck,

Cheryl Feldman
ExecutiveDirector, District 1199CTraining & UpgradingFund
cfeldman@1199 ctraining .org | 215-568-2220 x5101
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from the executive director

Registered Apprenticeship is a unique

and uniquely-valuable workforce development strategy,
sitting at the intersection of classroom-basedand work -based
learning. As such an intersectional strategy, Apprenticeship
offers a particularly significant opportunity to advance the
thinking around workforce development in Early Childhood
Education by leapsand bounds. Somuch great work, and for
so long, has been devoted to improving the quality of ECE
educational programs and experiencesɀbut a great deal of
attention to the experienceof ECEworkers in theseprograms
is now called for. How can we ensure that all frontline ECE
workers have accessto quality educational experiencesthat
are connectedto CareerPathways,and tied to those×ÏÒËÅÒÓȭ
experienceand efficacyin working with youngchildren?

mailto:cfeldman@1199ctraining.org


overview
The District 1199 C Training & Upgrading Fund ɉȰÔÈÅTraining &ÕÎÄȱɊpresents this

Program Replication Tool Kit in order to support and promote the replication of Early
ChildhoodEducation(ECE)Registered Apprenticeship Programs . The Training Fund is a 44-
year-old, Philadelphia-based labor/management partnership which serves as the workforce
intermediary for multiple ECEApprenticeships in SoutheasternPennsylvania,partnering with
local employers, the Community College of Philadelphia (CCP), Delaware County
Community College (DCCC)and First Up (formerly the Delaware Valley Associationfor the
Educationof YoungChildren) for program implementation.

The Training Fund begandeveloping its Philadelphia ECERegisteredApprenticeship Model in
2015, leadingan 18-month planning processthat included identifying partners and funding; the
Training Fund alsoprovides ongoingcoordination and replication support for the Philadelphia-
based Apprenticeship, and is currently engagedin a multi -partner, multi -county initiative to
replicate the model and begin operations in suburban and rural locations in Southeastern
Pennsylvania.

The Training Fund and its partners are available to consult on the replication of ECERegistered
Apprenticeship locally, regionally, and nationally. This Tool Kit is intended to provide interested
parties with theȰÂÁÒÅÂÏÎÅÓȱof the planning and implementation processesthe Training Fund
and partners completed over 18 months, as well as some lessonslearned and Best Practices
identified as implementation has subsequently progressed. Inquiries regarding consulting
opportunities should be directed to Training Fund Executive Director Cheryl Feldman, via e-
mail (cfeldman@1199 ctraining .org ) or phone(215-568-2220 x5101).
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KEY QUESTION #2: How can partner organizations best collaborate to 
develop local/regional ECE Apprenticeship projects of their own ?
Critical to collaboration is communication and a shared understanding of program

goals, and partner roles and responsibilities . In order to ensure successful

collaboration, the Philadelphia ECE Apprenticeship planning process included the

development of partner roles and responsibilities for all (prospective) funded

positions at all participating organizations, and the negotiation and execution of

partner contracts that included detailed scopes of work, as well as budgets that

realistically reflected the articulated scopes .

KEY QUESTION #1: What is a òRegistered Apprenticeshipó?
Registered Apprenticeship is a workforce development strategy ðtraditionally used

in the building trades and related fields ðwhich combines classroom training with

paid on -the -job learning (OJL). Apprentices receive credit for both success in the

classroom and demonstrating their mastery of competencies acquired and

developed in the workplace . Apprenticeships typically last 1-2 years, and can be

customized to meet the workforce needs of different sectors, employers, and

regions, and provide benefits for incumbent Apprentices, their employers, and the

broader field and region in which they work .

mailto:cfeldman@1199ctraining.org


BENEFITS TO EMPLOYERS:
ÅReduced teacher turnover and associated costs of turnover

Å Improved teacher recruitment and retention

ÅCreating a career pathway to ògrowyour ownõhighly -skilled and educated

teaching workforce

Å Increased opportunities for advancement (for Apprentices and on -site coaches)

Å Increased job satisfaction (for Apprentices and on -site coaches)

Å Increased leadership development (for Apprentices and on -site coaches)

BENEFITS TO APPRENTICES:
ÅLow-cost, debt -free AssociateõsDegree

ÅCohort -based, contextualized AssociateõsDegree program that includes multiple,

flexible supports to ensure academic success

ÅAccelerated AssociateõsDegree ðearned in just 2.5 years (or less!) while working

full-time

ÅWage steps during Apprenticeship ensure that ECEteachers òearnand learnó

ÅCareer growth and portable credentials : USDepartment of Labor òJourneyperson

certificateóand AssociateõsDegree in ECE

benefits

BENEFITS TO THE ECE FIELD & PHILADELPHIA REGION:
ÅRetention of incumbent ECE workforce, and their movement into higher -skilled

and higher -paying positions

Å Increased ability of ECE teachers to meet the needs of vulnerable children and

families

Å Increased kindergarten readiness

ÅReduced need for K-12 special education resources

Å Increased diversity among degreed professionals

ÅCreation of pathway from CDA to ECEAssociateõsDegree, BachelorõsDegree,

and Teaching Certification

RegisteredApprenticeship Programs for ECEteachersat many different levels have existed in
the United States for decadesɀthe Training Fund sponsored a statewide Apprenticeship in
Pennsylvania,leading to the Child DevelopmentAssociate(CDA)credential, in the early 2000sɀ
but 0ÈÉÌÁÄÅÌÐÈÉÁȭÓmodel combines multiple new elements and Best Practices from Career
Pathway-driven adult education to break new ground, creating an acceleratedpathway from the
CDAto the!ÓÓÏÃÉÁÔÅȭÓDegreefor experiencedECEteachers.

Promoting from within ɀȰÇÒÏ×ÉÎÇyour Ï×Îȱɀis recognizedas a valuable, time- and money-
saving workforce strategy across the full range of industry sectors and sub-sectors, including
education and ECEspecifically; that ÄÏÅÓÎȭÔmeanÉÔȭÓnot challenging. Pushing through these
challenges,the ECEApprenticeship model described in this Tool Kit does just that, and yields
significant benefits for everyoneinvolved.
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meet the partners

First Up (formerly DVAEYC) :
ÅMentor/On-SiteSupervisorTraining Provider
Å Align on-the-job learning and classroom competencies; administer mentorship training ɀȰ-ÅÎÔÏÒthe
ÍÅÎÔÏÒÓȱ; coordinate with Training Fundandpost-secondarypartners.

District 1199C Training & Upgrading Fund:
ÅWorkforceIntermediary andMulti -employerProgramSponsor
Å Coordinate RegisteredApprenticeship program across multiple employers and worksites; prepare and

submit Ȱ3ÔÁÎÄÁÒÄÓȱand other required documentation for PATCɀminimize paperwork for worker and
employer; provide counseling support to Apprentices and technical assistance (TA) to participating
employers; administerȰ"ÒÉÄÇÅȱprogram to prepare Apprenticesfor post-secondaryeducationalsuccess.

Pennsylvania Child Care Association (PACCA):
ÅT.E.A.C.H.ScholarshipProgramManager
Å!ÐÐÒÅÎÔÉÃÅÓȭCCP/DCCCtuition is coveredɀalmost entirely! ɀby T.E.A.C.H.Scholarshipfunds
ÅȰ4ÈÅT.E.A.C.H. Early Childhood® PENNSYLVANIAScholarship Program works with early childhood

providers, collegesand child care staff to offer scholarship programs and support systemsthat improve
the educationandcompensationof child careworkers.ȱɀPACCA.org

Community College of Philadelphia (CCP) and Delaware

County Community College (DCCC):
ÅClassroom/RelatedInstruction Provider(s)
Å Prepare Apprentices for admission to ECEprogram of study; administer !ÓÓÏÃÉÁÔÅȭÓDegreecoursework;

coordinate betweenfaculty and on-site mentors; Award credit for OJTcompetenciesɀ7 to 9 for CDA,9 for
on-the-job learning; award!ÓÓÏÃÉÁÔÅȭÓDegreein Early ChildhoodEducation.

Southeast PA Early Childhood Education Employers and Labor Unions:
ÅApprenticeshipProgramSponsor(s)
Å Sponsor at least one Apprentice; sign on to customizable Ȱ3ÔÁÎÄÁÒÄÓof !ÐÐÒÅÎÔÉÃÅÓÈÉÐȱand ɀas

applicable ɀnegotiate addenda/riders to Collective Bargaining Agreement(s); Identify mentor(s) to
provide regular 1-on-1 mentoring to Apprentice, and support them to receive training ; Support weekly
mentor/Apprentice meetings; Identify wagegrowth steps aligned with worker competencydevelopment
and the ECECareerPathway; participate in T.E.A.C.H.

Pennsylvania Apprenticeship & Training Council (PATC):
ÅApprenticeshipProgramRegistrationAgentin Pennsylvania
Å Puts theȰ2ÅÇÉÓÔÅÒÅÄȱin Ȱ2ÅÇÉÓÔÅÒÅÄApprenticeshipɀliaiseswith PADepartment of Labor & Industry, US

Department of Labor to overseeApprentice programs in PAand issueDOLȰ*ÏÕÒÎÅÙÐÅÒÓÏÎȱcertificate at
completion of Apprenticeship.
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In 2015, when the Training Fund sought to build on

their existing Child Development Associate (CDA)
training program in order to more fully meet the
vocational and educational needs of the local ECE
workforce, several relevant ECE initiatives were
underway in the region. One such initiative had
recently gathered data regarding the strengths,
challenges,and needsof the ECEworkforce from the
perspective of teachers, center directors, and local
teacher preparation programs within institutions of
higher education (IHEs). Another major initiative
was the design,funding and implementation of a City
-funded expansion of Pre-K services for low-income
families, which increased minimum teacher degree
attainment requirements and establisheda minimum
teacher wage. Leveraging these initiatives, the
Training Fund identified partners, funding and
program features of the CDA-to-!ÓÓÏÃÉÁÔÅȭÓDegree
ECERegisteredApprenticeship Program in alignment
with the PhiladelphiaECElandscape.

program design
About the Training Fund:

The District 1199C Training &

Upgrading Fund is a Philadelphia -

based labor/management work -

force development partnership,

established in 1974 to serve as an

educational resource for 50+ local

healthcare and human services

employers and the District 1199C

local affiliate of the National Union

of Hospital and Health Care

Employees (NUHHCE).

The Fundõscommunity -

serving educational programs

include adult basic education,

English as a second language,

occupationally -contextualized HS

equivalency and Bridge courses,

and job training in six health and

human services career pathways :

allied health, behavioral health,

community health, nursing, health

information and ECE. Over the last

four decades, the Training Fund

has helped connect over 100,000

Delaware Valley residents of all

ages and incomes to career paths

in healthcare and human services .

In addition to significant

staff experience designing and

implementing Registered Appren -

ticeships , the Training Fund has

provided CDA coursework to

incumbent ECE teachers since

1995, and has developed

extensive knowledge of the local

ECE workforce and their voca -

tional and educational needs . In

the early 2000s, the Training Fund

also sponsored and oversaw a

statewide CDA Registered App -

renticeship program, funded by

the USDepartment of Laboo .
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KEY QUESTION #3: What are some
examples of local priorities/initiatives
that can be used to identify the need
for an ECEApprenticeship ?
The William Penn Foundation (WPF) is a large,

local, private funder interested in and

committed to quality education . With WPF

support, several organizations collaborated

to assess the ECE workforce through input

from current teachers, center directors, and

teacher preparation programs . The resulting

report was issued in 2016 and included

several implementation ideas, such as ECE

Apprenticeship, for improving the education

and compensation of teachers :

Early Childhood Education Teachers 2.0: 

Strategies to Transform the Profession ðA 

PRELIMINARY REPORT FROM THE EARLY CHILDHOOD 

EDUCATION WORKFORCE TRANSFORMATION INITIATIVE

View Online: HTTPS://GOO.GL/RFD4PA

https://goo.gl/RfD4Pa


program features
Designed for incumbent ECEteachers already in possessionof their CDAcredential,

key featuresof the ECERegisteredApprenticeship model developedfor Philadelphia include:

ÅAcademic supports to assistApprenticeship candidatesand Apprentices in meeting college
admissionstandardsand the rigors of college-level coursework

ÅAccelerated!ÓÓÏÃÉÁÔÅȭÓDegreeprogram that offers 7 to 9 credits for the CDA, and 9 credits
for demonstrated mastery of on-the-job learning (OJL)competencies

ÅLow-cost, debt -free accelerated!ÓÓÏÃÉÁÔÅȭÓDegree program that requires Apprentices to
pay just 5% of collegetuition

ÅOn-site, individual Job Coaches who meet weekly with Apprentices to support OJLand
confirm demonstration of competenciesalignedwith collegecoursework

ÅNegotiated wage steps that kick in aswork -hour and educationalmilestonesare achieved

>>> INITIAL& ONGOING ACADEMIC SUPPORTSé
Collegeplacement preparation and Bridge coursework, tutoring and facilitated study groups,
academicadvising,contextualizedcollegecourses,and additional academicsupports are woven
into the Apprenticeship Program. Theseacademicservicesand supports are designedto meet
key program goals,including: Apprentice candidate qualification for Apprenticeship status ;
Apprentice academic success at CCP/DCCC; and, Apprentice degree completion within the
shortest possibletime and with the highestpossibleGPA.

In the Philadelphia-based program model, for example, the Training Fund administers adult
basic education academicassessmentsto all Apprentice candidates. Basedon the results of
individual assessmentscores,and with Title II Workforce Innovation & Opportunity Act
(WIOA) and Commonwealth of Pennsylvania literacy funding, the Training Fund provides
Apprentice candidateswith remedial/refresher ȰBridge to Post-Secondaryȱcoursework. The
Training &ÕÎÄȭÓBridge class is followed by an acceleratedACCUPLACER®college placement
preparation course. This CCP-administeredȰ"ÒÕÓÈ-5Ðȱcourseis designedto boostÐÁÒÔÉÃÉÐÁÎÔÓȭ
ACCUPLACER®scoresand minimize the needfor developmentalcoursesat the collegelevel.

Once Apprentice candidates have successfully completed both their Bridge and Brush-Up
coursework, taken the ACCUPLACER®,and achievedthe minimum required placement score,
they canbe enrolled asCCPstudents in the ECE!ÓÓÏÃÉÁÔÅȭÓDegreepathway.

KEYQUESTION#3:écontinued .
Also in 2016, a Commission appointed by the newly -elected Mayor of Philadelphia,

James F. Kenney, issued its final report regarding the importance of a City -funded

pre -kindergarten program . The reported included data regarding ECE teacher

compensation and education, recommended minimum educational degree

requirements for ECE teachers, and identified a major potential gap between the

supply of and demand for degreed ECEteachers :

Philadelphia Commission on Universal Pre -Kindergarten Final Recommendations

View Online: HTTPS://GOO.GL/KZYR8B
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KEY QUESTION #4: How were Apprentice candidates selected ?
All Apprentice candidates were required to meet certain minimum requirements to

even be considered for participation in the program ð beginning with their

employers õwillingness to participate, as well as their own . Apprenticeship is an

employer -driven workforce strategy, and without a willing employer òsponsor,ó

candidates would be ineligible for registration as Apprentices . The initial criteria for

consideration as a candidate were the CDA credential, and employment with a

participating ðor willing -to -participate, paperwork -in-progress ðemployer partner

for at least one year .

Once these minimum criteria were met, candidates were assessed for

program admission ða òhigh-touchóprocess that included academic testing,

interviews with program staff, and the submission and review of documentation

such as employment performance reviews, high school diplomas, college

transcripts, and CDA credentials . Apprentices, employers and program staff are all

making a 2+ year commitment to each other , so it is absolutely essential that the

selection of Apprentices is a thoughtful and deliberate process, designed to set

them ðand the program ðup for success!

Oncethey are enrolled as CCP(or DCCC,or other IHE partner)
students, Apprentices begin receiving academic advising from
CCPfaculty and advising staff. It is vital for programs and their
IHE partners to remember that, while they are students and
should be held to the same level of expectation as anyone
else, Apprentices are also working full -time while they
attempt to complete an accelerated degree program . Their
course scheduleand their collegiate experiencewill differ from
their non-Apprentice ÐÅÅÒÓȭand IHE partners should be
prepared to offer dedicated, targeted, cohort -based advising
to Apprentices . For 0ÈÉÌÁÄÅÌÐÈÉÁȭÓinaugural Apprenticeship
cohort, for instance,the Training Fund and CCPhave organized
(and allocated funds to support) targeted academictutoring and
Training Fund-facilitated study groups; CCPand Training Fund
staff communicate regularly regarding student progress and
challenges,and intervene when necessaryto trouble-shoot the
problems that Apprenticesfacein achievingacademicsuccess.

The Philadelphia program model itself is built around cohort -
based coursework designed to maximize peer and program-
level support for Apprentices. In addition, CCPfaculty have
contextualized most of the general education course
requirements for ECE majors, again to enhance!ÐÐÒÅÎÔÉÃÅÓȭ
successin mastering coursecontent. For its classof Apprentices,
for example,one of the English coursesrequired by CCPfor the
!ÓÓÏÃÉÁÔÅȭÓDegreeusesa well-known book regarding the role of
play in the education of young children as its primary text.
Apprentices are assigned reading from this book, and their
writing assignmentsaddress topics from the book, all of which
are directly relevant to their professionalexperience.

KEY QUESTION #5: What 
about Apprenticesõ 
privacy, and the 
confidentiality of 
their educational 
records ?
Academically -successful

Apprentices are happy

to share their grades

with program staff at

the Training Fund ðbut

can be reticent to do so

if theyõvescored poorly

on an exam, or are

struggling in class. The

Training Fund and CCP

therefore request that all

Apprentices sign a

FERPAwaiver (see next

page for sample ) auth -

orizing CCP to release

their grades to specified

program staff at the

Training Fund ; the Fund,

in turn, agrees to main -

tain those recordsõ

confidentiality .



AUTHORIZATION TO DISCLOSE STUDENT RECORDS AND INFORMATION TO: 
[Sponsor/Intermediary name ]

IMPORTANT -PLEASE READ CAREFULLY

[IHE partner name ], in compliance with the Family Educational Rights and Privacy Act of 1974, 
has designated the following items as directory information: student's name; program of study; 
dates of attendance; and degrees, honors and awards received along with dates. [IHE partner ] 
may disclose any of the above listed items without the student's prior consent, unless 
[Registrar/office responsible for student records ] is notified in writing to the contrary. All 
other student information is considered confidential and will not be released, with certain 
ÅØÃÅÐÔÉÏÎÓȟ ×ÉÔÈÏÕÔ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ×ÒÉÔÔÅÎ ÐÅÒÍÉÓÓÉÏÎȢ

A student's grades, academic standing, billing, tuition and fees assessments, financial aid, and 
other student records are considered confidential information. Therefore, if you wish to have 
this information disclosed to [Sponsor/Intermediary ], you must complete and sign this form 
and return it to [Registrar/office responsible for student records ] to authorize [IHE 
partner ] to do so.

I hereby authorize [IHE Partner ] to release the following information to: 
[Sponsor/Intermediary ]

Types of Information to Release
Check the box(es) below to indicate which records you wish to make available.

0 Academic Transcript Records (records include, but not limited to, academic progress; 
academic standing, class schedule; courses taken, GPA, grades received, and transcripts)

0   Other (Please Specify) _______________________________________________

Please Note: Records for [names of counselling and disability services offices ] are not covered under this 
release. A separate release from must be obtained from these departments.

I understand that by signing this authorization, I am waiving my rights of nondisclosure of these 
records under federal law only to the persons/entity specifically listed. I understand that 
information may be released orally or in the form of copies of written records, as preferred by the 
requestor. This release does not permit disclosure of these records to any other persons or entities 
without my written consent or as permitted by law.

Student Signature: Date: _____________

Student Information

Name: Student ID Number:

10
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>>> ACCELERATEDASSOCIATEõSDEGREEPROGRAMé
Apprenticesare enrolled in Associateof Arts DegreeProgramsin Education: Early Childhoodat
both CCPand DCCC. As described above,both IHE partners offer contextualized,cohort-based
college courses for Apprentices. Initially, courses are offered in a face-to-face format, with
hybrid and online courses introduced gradually as students adjust to the challenges of
balancingfull -time employment with intensive academicstudy.

In addition, and in support of an accelerateddegree attainment timeframe, Apprentices are
awarded credit for their CDAcredentials (9 credits) * and mastery of on-the-job learning
(OJL) competencies (another 9 credits) ; Apprentices can thus earn their !ÓÓÏÃÉÁÔÅȭÓDegree
at an acceleratedpace,averaging 2 ½ years. When the first ECEApprenticeship program was
designed and launched in Philadelphia, CCPalready had a history of offering credit for CDA
credentials,and had already mappedcoursesto CDAcontent in order to streamline the process
for awarding credits for CDAsto incoming Apprentices. However,CCPhad no systemin placefor
awarding OJLcredits. As part of ECEApprenticeship program planning, CCPand First Up
mapped course competencies to National Association for the Education of Young Children
(NAEYC)competencies,and identified three 200-level coursesthat could be completed via the
process of mastering OJLcompetencies: Curriculum & Instruction , Language & Literacy
Development in Early Childhood , and Assessment of Young Children . In order to ensure an
appropriate level of rigor in competency observation and assessment,CCPand First Up
collaborated to determine on-site Coachqualifications and training requirements, aswell asthe
processfor#ÏÁÃÈÅÓȭconfirmation of!ÐÐÒÅÎÔÉÃÅÓȭcompetencydevelopment.

KEY QUESTION #6: What about students already 

working on their degree ?
The inaugural cohort of Philadelphia ECE apprentices

consisted of two sub-groups : one group of Apprentices

applied for enrolled in courses as a cohort in

sequence, while the second group was recruited from

within the community of CCPõsalready -matriculated

ECE students . CCP maps courses of study for both the

òtraditionalócohort of newly -enrolled Apprentices as

well as the òindependentósecond group, to ensure

timely graduation, but interested matriculated students

(whose employers were willing to participate) move

through the degree program coursework in the order

that works best for their individual schedules . Some

already -matriculated students completed their degree

in just one academic year . JoDonna Fields (pictured,

left, celebrating her graduation) was one of the

already -matriculated Apprentices . After years of slow

progress in CCPõsECE program, she finished her

degree within months of beginning her Apprenticeship .

* CCPawards 9 credits for the CDA; DCCCawards 7 credits. Creditsawarded for credentialsand on-the-job learning
mayvary by IHEpartner, and shouldbenegotiatedin advance,aspart of program planning.



KEY QUESTION #8: How and when do Apprentices complete the program ?
ECE Apprentices complete the Apprenticeship program when they obtain their

AssociateõsDegree and successfully demonstrate mastery of all OJL competencies .

Receipt of the degree and the US Department of Labor òjourneypersonó

certificate/status are the milestones for Apprenticesõfinal wage step, and mark

program completion . The timeframe from application to program completion is

approximately 2 to 2 ½ years in Philadelphia, although this could vary by site and/or

program .

KEY QUESTION #7: What elements of the Associateõs Degree program were 
specifically modified for the initial ECE Apprenticeship program ?
CCP mapped the CDA to three 3.0-credit Education courses within the ECE

program of study so that students with CDAs receive a total of 9 credits for these

courses ðat no cost ($0.00 tuition) . CCP mapped student learning outcomes to

NAEYC competencies in order to identify an additional three Education courses (9

credits) that Apprentices can complete by demonstrating OJL ðalso at no cost to

the Apprentice . Thisresulted in a total of 18 òfreeócollege credits for CDA and OJL

competencies . CCP also contextualized general education courses to focus on ECE

content, in order to support Apprenticesõsuccess in these courses .

CCPand DCCCalso have a history of working with an ECE-
specificpost-secondaryscholarshipprogram calledTeacher
Education And Compensation Helps (T.E.A.C.H.).
T.E.A.C.H.ɀa national program in operation in more than 20
states ɀprovides tuition support, paid release time, and
funds towards books and transportation . These supports
help ensurethat Apprenticesgraduatewith little to no debt.

CCPacceptsthe T.E.A.C.H. Scholarshipaspayment in full for
coursework offered, and T.E.A.C.H. also provides funds to
!ÐÐÒÅÎÔÉÃÅÓȭemployers to cover substitute teacher wages
when Apprentices access their T.E.A.C.H.-required paid
releasetime. T.E.A.C.H. alsorequires participating employers

to provide a stipend or raise to participating employeesat the end of eachScholarshipȰÙÅÁÒ.ȱ
For employers participating in the Apprenticeship program, this T.E.A.C.H. requirement is
alignedwith and met via the Apprentice WageSteprequirement.

>>> REGISTEREDAPPRENTICESHIPé
As an experienced workforce intermediary with a history of engagementwith the US and
Pennsylvania Apprenticeship systems, the Training Fund took the lead in designing the
Philadelphia ECE Apprenticeship pilot program, in large part to ensure that the resulting
program would meet or exceed all of the basic requirements of a Federal and/or State
Registered Apprenticeship. This designation paves the way for accessingpublic workforce
development funding under WIOA(as available),and includes three key requirements: creation
of an Apprenticeship Committee , negotiation of Apprentice wage steps, and identification of
on-site Coachesfor all Apprentices.

12
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wage òbumpsó
Among the hallmarks of Registered

Apprenticeship model are wageȰÂÕÍÐÓȱor
ȰÓÔÅÐÓȱɀsmall, scheduledraises awarded to
Apprentices in recognition of their progress
in classroom and on-the-job learning. Wage
bumps are agreed upon at the start of all
Apprenticeship programs, and are guaran-
teed to all Apprentices who meet certain

benchmarks: generally speaking,Apprentices must be demonstrating sufficient progress in all
areas of the program that their employers can reasonably expect them to complete their
Apprenticeship more-or-lessȰÏÎschedule.ȱ Wagebumps can be withheld temporarily until
Apprentices succeedin meeting required benchmarks,but must be awardedɀApprentices who
continuously fail to demonstrate progress and/or do not adhere to corrective action plans
should eventually be dropped from the program.

Every employerɀand every Apprenticeɀin a program may have a unique set of wage bumps,
but from a program managementperspective,it is simplest to askall participating employers to
stick to oneȰÃÁÌÅÎÄÁÒ.ȱAs the WageScheduleformat required on 0ÅÎÎÓÙÌÖÁÎÉÁȭÓregistration
paperwork (top right) can initially look fairly complex, The Training Fund prepares a Wage
Schedule Worksheet (see sample below) for each of its programs during the employer
recruitment phase; this has the added benefit of keeping all participating employers on that
identicalȰÃÁÌÅÎÄÁÒȱwhen it comestime to offer wagebumps to their Apprentices.



The CDA-to-!ÓÓÏÃÉÁÔÅȭÓDegreeECERegistered
Apprenticeship Program was established as a
multi -employer Apprenticeship partnership
that standardized the classroom experience,
OJL competencies, and Coaching/Mentoring
experience for every Apprentice. Employers
participate in a multi -employer Apprentice -
ship Committee to collectively oversee the
Apprenticeship program. The Committee is co-
chaired by employer representativesɀselected
by their colleagueson the Committeeɀand the
Training Fundɀas theȰÓÐÏÎÓÏÒofÒÅÃÏÒÄȱfor
the program. In addition to the multi -employer
Committee, the Training Fund supports Joint
Apprenticeship Committees at worksites
where Apprentices are represented by a labor
union. Joint Committeesare co-chaired by one
employer and one union representative .

The Training Fund supports the co-chairs of
both the multi -employer Committee and the
Joint (union/employer) Committee. Training
Fund staff consult with co-chairs to prepare
Committee meeting agendas, facilitate
discussionthrough the preparation of program
reports and data analysis, and ensure that
quarterly meetings of all Committeesare app-
ropriately documented.

After consulting with employers, the Training
Fund established the work hours associated
with four successive wage increases over the
course of the Apprenticeship. Each partic-
ipating employer (in consultation with their
!ÐÐÒÅÎÔÉÃÅÓȭunion representatives, as nec-
essary) determined the amount of each wage
increase. Wages increase as Apprentices
meet specific program milestones ɀinclud-

KEY QUESTION #9: What commitment 
are employers required to make ?
Employers must establish wage steps for

Apprentices, which are recorded in the

Employer Participation Agreements exe -

cuted for each Apprenticeship worksite,

and are documented as Apprentices

achieve them . Employersõfinancial

contributions to the program include

these wage steps, employer match

dollars for the T.E.A.C.H. Scholarship,

paid release time for tutoring and study

group meetings ðand coursework ðas

well as paid release time for On-Site

Coaches and Apprentices to meet . A

portion of these costs can be

recovered through T.E.A.C.H. ðwhich

provides payment to employers to hire

substitute teachers during paid release

time ðand/or through other grant funds

raised by the project partners .

Employers also compensate Coaches

for their time spent in training related to

their role in the Apprenticeship, in con -

firming ApprenticesõOJL competency

attainment, and in accessing support

from First Up and other Coaches in

order to best meet the demands of this

important role .

Additionally, employers participate in

the Apprenticeship Committee, and

must designate an individual or team to

document and report on Apprentice

work processes and OJL hours .

ing making adequateacademicprogressand demonstrating OJLcompetencymastery,creating a
workplace expectation that teacherscanȰÅÁÒÎandÌÅÁÒÎȱɀas well as reaching specified work
hour benchmarks. Training Fund staff regularly monitor !ÐÐÒÅÎÔÉÃÅÓȭprogress in earning
course credits , mastering competencies , completing work hours , and moving towards
degree attainment , and confirm that all Apprentices are provided with expected wage
increasesin accordancewith their ÅÍÐÌÏÙÅÒÓȭexecutedParticipation Agreements.

>>> ON-THE-JOB LEARNINGé
On-Site Coachesprovide one-to-one support to Apprentices at their worksites, asthey work to
demonstrate/document their mastery of required on-the-job learning (OJL) competencies .
Coachesand Apprentices meet (at least once)weekly, and participating employers are required

14
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to compensatethe Coachand Apprentice for their time during thesemeetings. First Up worked
with CCP,and is working with DCCC,to establish minimum educational levels and work
experience requirements for Coaches. First Up provides initial Coach training and ongoing
mentoring support for On-SiteCoaches.

Key tools that First Up uses to provide guidance to Coacheson how best to work with
Apprentices in gaining and demonstrating competenciesrelated to the three coursesthat canbe
completed through OJL include: planning calls, on-site visits with Coaches,and facilitated
Community of Practice meetings. Community of Practicemeetingsbring coachesfrom various
Apprenticeship worksites together to share Best Practices , brainstorm solutions to
challenges,ask questions of their colleagues,and provide support to eachother in fulfilling
the role of On-Site Coach. First 5ÐȭÓapproach ɀthese tools included ɀwas intentionally
designedwith CCPto ensure that #ÏÁÃÈȭÓassessmentof OJLcompetenciesis completed with
fidelity by all Coachesat all Apprenticeshipworksites.

Additionally, the Training Fund created online tools ɀusing 'ÏÏÇÌÅȭÓopen-accessȰ'3ÕÉÔÅȱ
software ɀfor Coachesto use for viewing resources,documenting Apprentice meetings, and
confirming attainment of OJLcompetenciesmapped to degreecoursework. As the lead partner
responsible for programmatic reporting, the Training Fund can monitor in ȰÒÅÁÌÔÉÍÅȱthat
Coachesare fulfilling their roles and responsibilities. Remuneration for Coachesɀrecognizing
the importance of their role, and in addition to employer payment for time spent coachingɀwas
included in the original Apprenticeship program design.

KEY QUESTION #10: How are On -Site Coaches selected, trained and 

supported ?
All Registered Apprenticeship programs require Coaches or Coaching teams to be

on -site with Apprentices at all times during their training ðwith sufficient flexibility on

the definition of òCoachingTeamóto allow smaller employers to participate in the

Apprenticeship model of training . Employers in the ECE Apprenticeship must agree

to provide paid release time for weekly in-person, one -to-one meetings between

the Apprentice and their on -site Coach . Willingness to accommodate this coaching

model was a prerequisite for all employersõenrollment in the program .

CCP and FirstUp agreed that all Coaches in the Philadelphia program must possess

ECE teaching experience and a minimum of an AssociateõsDegree, in line with

expectations that Coaches would play the role of workplace -based òadjunct

faculty .óOn -site Coaches must be able to support and mentor Apprentices ; the

Coaching role is distinct from supervision . On -site Coaches must also be able to

teach the Apprentices, and to recognize/assess ðthrough Apprenticesõjob per -

formance ðthe OJL competencies that must be confirmed for course credit .

Each participating employer agreed to the Training Fund/CCP/First Up Coaching

model, then created a unique process for on -site Coach recruitment, selection and

assignment . Once all Coaches had been identified, FirstUp conducted initial train -

ing on the coaching supervision model, helping Coaches develop a deeper

understanding of the required OJL competencies, including a focus on the three

ECE courses mapped to OJL competencies . In addition, Coaches meet individually

with FirstUp staff monthly ðeither by phone or in-person ðand areé éCONTINUED



CONTINUEDé éinvited to quarterly group meetings or Communities of Practice with

other Coaches . To provide as much support as possible for the role of Coaches as

on -site adjunct faculty, Communities of Practice are focused on student learning

outcomes, syllabi, content and competencies associated with the three ECEclasses

for which OJL credits are awarded to Apprentices .

The model of òmentoringthe coachesóincorporated into the Philadelphia ECE

Apprenticeship program is substantially more robust than the òbareminimumó

required by the federal and state Registered Apprenticeship systems, and was

made possible through private foundation funding . While the model being

developed for Delaware and Chester County Apprentices ð jointly by First Up,

DCCC and the Training Fund ðbuilds on and around the same core principles, for

reasons from funding sustainability to greater geographic dispersion of Apprentice

worksites, is a òlowertouchóversion that accomplishes many of the same purposes .

on-the -job learning :
Apprenticesõon-the-job learning and work hours are key to program completion,

and must be tracked consistently. While proprietary software programs for tracking this infor -
mation do exist, the Training Fund has used'ÏÏÇÌÅȭÓG Suite programs (seesamplesbelow) to
createoriginal templates in responseon-site#ÏÁÃÈÅÓȭactually-expressedneeds.

16



Community College of Philadelphia (CCP)is the higher education partner in the Philadelphia
ECEApprenticeship Program; Delaware County Community College (DCCC)has partnered
with the Delaware and Chester County program expansion, at two separate campuses. Both

17

partner roles
TheDistrict 1199 CTraining & Upgrading Fund spearheadedthe designand establishment

of the ECEApprenticeship pilot in Philadelphia, and sponsors the multi -employer programs
that havebeenestablishedboth in the City and the surrounding Counties. The Training Fund is
responsiblefor:

ÅApprentice registration, compliance, reporting
Å)ÄÅÎÔÉÆÉÃÁÔÉÏÎ ÏÆ !ÐÐÒÅÎÔÉÃÅÓÈÉÐ ÆÕÎÄÉÎÇȟ ÁÎÄ ÃÏÍÐÌÅÔÉÏÎ ÏÆ ÆÕÎÄÅÒÓȭ ÒÅÑÕÉÒÅÄ ÒÅÐÏÒÔÉÎÇ
Å Identification of partners and partner contracting, payment, oversight and data collection
ÅApprentice candidate recruitment, candidate application and transcript review, finalization 
ÏÆ ÃÁÎÄÉÄÁÔÅȭÓ !ÐÐÒÅÎÔÉÃÅÓÈÉÐ !ÇÒÅÅÍÅÎÔÓȟ ÁÎÄ !ÐÐÒÅÎÔÉÃÅ ÒÅÔÅÎÔÉÏÎ

ÅEmployer recruitment and retention; negotiation of employer wage steps, release time, and 
mentoring implementation; development and execution of employer acceptance agreements

ÅApprentice career counseling and tutoring, study groups, and (some) college advising
Å$ÅÌÉÖÅÒÙ ÏÆ !ÐÐÒÅÎÔÉÃÅȭÓ ÉÎÉÔÉÁÌ ÁÃÁÄÅÍÉÃ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ τπ-60 hours of Bridge/refresher 

course content
ÅMonitoring of Apprentice progress in the program, and providing additional ancillary 

supports for Apprentices as necessary
ÅDocumentation of work process hours, Apprentice milestones, and wage step advancement
ÅRecord-keeping

KEY QUESTION #11: What level of administrative staffing is required for 
Apprenticeship program implementation ?
Because Apprentices, on -site Coaches and employers all require support, the role of

the Training FundõsApprenticeship Program Coordinator is a key strategy for

successful implementation . For 30+ Apprentices and Coaches at 20+ employment

sites across the City of Philadelphia, the project requires one full-time Coordinator

and a 0.25 FTEAssistant.

LABORõSROLEIN APPRENTICESHIP
RegisteredApprenticeship obviouslyÉÓÎȭÔa model that works solely for the building trades and
related crafts ɀbut it is very much a model that has grown out of and historically been
associatedwith heavily-unionized sectorslike the building industry, and builds in safeguardsto
make sure that Apprenticeship can serve asa tool for growing cooperation and understanding
between labor and management. Joint Apprenticeship Committees , including equal numbers
of labor and management representatives, govern Apprenticeship programs at unionized
worksites, and union leadership must agree to sign off on Standards and other documents
affecting the workers their union represents.



An IMPORTANT NOTE on the Following Sections:
Please note that the Planning & Implementation and Cost Projections
sections of this Tool Kit describe a multi -employer approach to
Registered Apprenticeship program management . The multiemployer
approach brings together a group of employers to implement a shared,
standardized curriculum aligned with OJL competencies . In addition,
multi -employer Apprenticeships share and distribute the cost of a
number of implementation services, such as counseling, tutoring,
tracking required activities (hours worked and competency
attainment), and, importantly, training and support for on -site Coaches .
Although this Tool Kit can assist single employers in identifying
Apprenticeship components and learning how programs are organized,
it is not intended to fully address the development process behind ðand
most importantly, the costs ðassociated with a single employer model .

collegesare offering their !ÓÓÏÃÉÁÔÅȭÓDegreeprogram of study in Education : Early Childhood
to Apprentices. In addition to making their contextualized programs of study available to
Apprenticesin a flexible, affordable and acceleratedformat, CCPand DCCCalso:

ÅDeliver college placement exam refresher courses, and support Apprentice candidates in 
taking college placement exams

ÅAssign course credits (7-9) to Apprentices based on their CDA credential
ÅAssign course credits (9) to Apprentices based on their demonstrated mastery of OJL 

competencies
ÅPlace students into college courses based on Apprenticeship program structure, 
ÉÎÄÉÖÉÄÕÁÌÉÚÅÄ ÔÅÓÔ ÓÃÏÒÅÓȟ ÁÎÄ ÁÎÙ ÐÒÅÖÉÏÕÓ ÃÏÌÌÅÇÅ ÃÒÅÄÉÔȟ ÁÎÄ ÍÏÎÉÔÏÒ !ÐÐÒÅÎÔÉÃÅÓȭ 
progress along their degree pathways, developing graduation course plans for each 
Apprentice

ÅProvide academic advising to Apprentices, including scholarship and loan application 
supports as appropriate

ÅTrouble-ÓÈÏÏÔ ÉÓÓÕÅÓ ÔÈÁÔ ÍÁÙ ÁÒÉÓÅ ÂÅÔ×ÅÅÎ !ÐÐÒÅÎÔÉÃÅÓȟ "ÕÒÓÁÒȭÓ /ÆÆÉÃÅÓȟ 0!##!Ⱦ4Ȣ%Ȣ!Ȣ#Ȣ(Ȣȟ 
and the Training Fund

Å0ÒÏÖÉÄÅ ÏÐÔÉÏÎÓ ÆÏÒ !ÐÐÒÅÎÔÉÃÅÓȭ ÓÕÂÓÅÑÕÅÎÔ ÅÎÒÏÌÌÍÅÎÔ ÉÎ "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ ÐÒÏÇÒÁÍÓ 
through articulation agreements with four-year institutions of higher education

First Up ɀpreviously the Delaware Valley Association for the Education of Young Children
(DVAEYC),a local affiliate of NAEYCɀis responsible for coordinating the on-site Coaching
aspect of both Philadelphia and Delaware/Chester#ÏÕÎÔÉÅÓȭECEApprenticeship programs.
Specificimplementation activities include:

Å$ÅÖÅÌÏÐÉÎÇ ÉÎÉÔÉÁÌ ÍÉÎÉÍÕÍ ÒÅÑÕÉÒÅÍÅÎÔÓ ÁÎÄ ȰÊÏÂ ÄÅÓÃÒÉÐÔÉÏÎÓȱ ÆÏÒ ÏÎ-site Coaches
ÅDeveloping and implementing coaching forms/processes
ÅTraining Coaches
ÅDelivering training, technical assistance and other, ongoing supports/mentorship for Coaches
ÅEnsuring that Coaches are evaluating and recording assessments of required OJL 

competencies on a regular, ongoing basis.
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The following pageslay out major steps required for the planning and implementation of

successfulEarly Childhood Education Registered Apprenticeship programs. Whether a large
program or small, in an urban, suburban or rural setting, Apprenticeships generallyɀand ECE
Apprenticeships specificallyɀfeature many of the samedecision points and considerations .
This Tool Kit also provides a list of resources that individuals and teams planning for an ECE
program may find helpful at eachstepalong the way.

While the stepsbelow and on the following pagesare presented sequentially , actual planning
and implementation of an ECEApprenticeship program will often require the completion of
multiple steps simultaneously .

Step 01: Determine the need for ECEteachers with advanced degrees

Step 02: Identify funding to support planning and implementation

Step 03: Identify an Apprenticeship program intermediary and partners

Step 04: Develop an implementation plan

Step 05: Define the IHEApprenticeship model

Step 06: Define the Coaching Apprenticeship model

Step 07: Recruit employer partners

Step 08: Identify Apprentice Candidates

Step 09: Register the Apprenticeship program

Step 10: Initiate the Apprenticeship program

Step 11: Evaluate the Apprenticeship program

planning & 

implementation



step one :
DETERMINE THE NEED FOR ECE TEACHERS WITH 

ADVANCED DEGREES IN YOUR TARGET REGION(S)

>>> Considerations é
Å Is there a clear and quantifiable need for a more highly-skilled and educated ECE workforce?
Å If so, could the Apprenticeship model described in this Tool Kit help meet that need?
Å If so, would you plan on targeting incumbents as Apprentice candidates, recruiting new 

teachers, or both?
Å If focusing on new teacher recruitment, would you consider targeting high school students via 

Career & Technical Education (CTE) programs?

>>> Resourcesé
ÅLocal, regional and federal labor market data and reports
ÅAnecdotal data from ECE teachers/employers with whom you or your partners already work
ÅLocal workforce career pathway and education priorities and initiatives
ÅLocal early childhood priorities and initiatives

step two :
IDENTIFY FUNDING TO SUPPORT THE PLANNING AND 

IMPLEMENTATION PROCESS

>>> Considerations é
ÅWhat local, regional, state or other public and private sources of funding can be leveraged in 

support of the various components of the Apprenticeship program?
ÅCan Apprenticeship program components be broken out specifically to appeal to a variety of 

potential funding/grant sources? (e.g. purchase of laptops for Apprentices, Apprentice 
tutoring, academic advising, on-site Coach remuneration, etc.)

>>> Resourcesé
Å,ÏÃÁÌ ÁÎÄ 3ÔÁÔÅ Ȱ7ÏÒËÆÏÒÃÅ $ÅÖÅÌÏÐÍÅÎÔ "ÏÁÒÄɉÓɊȱ ɉ7)/! ÉÎÔÅÒÍÅÄÉÁÒÙɊ
ÅState Adult Basic Education Title II intermediary
ÅT.E.A.C.H.
ÅState/local early childhood intermediary (Child Care Development Block Grant [CCDBG], 

Quality Rating Improvement System [QRIS])
ÅLocal and State departments of commerce, labor, community and economic development
ÅChambers of Commerce
ÅLocal United Way chapter(s)
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step three :
IDENTIFY AN APPRENTICESHIP PROGRAM 

INTERMEDIARY AND PROGRAM PARTNERS

>>> Considerations é
Å Is there a local organization with experience registering and operating non-traditional 

Apprenticeship programs that can serve as the intermediary?
Å)Ó ÔÈÅÒÅ Á ÌÏÃÁÌ ÉÎÓÔÉÔÕÔÉÏÎ ÏÆ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎȟ ÏÆÆÅÒÉÎÇ ÁÎ %#% !ÓÓÏÃÉÁÔÅȭÓ $ÅÇÒÅÅȟ ÔÈÁÔ ÉÓ ÁÂÌÅ 

to offer a flexible and contextualized program, and willing to sacrifice some tuition revenue ɀ
while building cohorts of ECE students ɀto accelerate degree completion by granting 
Apprentices CDA and OJL credit?

Å Is there a local organization with expertise in ECE that is able to provide training and 
mentoring for on-site Coaches?

>>> Resourcesé
ÅNAEYC IHE Directory
ÅLocal NAEYC affiliates
ÅECE departments of local community colleges
ÅLocal Workforce Development Board
ÅLocal and State ECE agencies

step four :
DEVELOP AN IMPLEMENTATION PLAN

>>> Considerations é
ÅDetermine a timetable for implementation.
ÅDetermine roles and responsibilities
ÅHire administrative staff (as funding 

permits)
ÅDetermine how data will be tracked, so that 

the lead agency has the information 
required for program monitoring and 
reporting

ÅDevelop a FERPA-compliant process that 
allows sharing of individual-level 
Apprentice data between the IHE and other 
partners



step five :
DEFINE THE IHE APPRENTICESHIP MODEL

>>> Considerations é
ÅDetermine which courses will be aligned with OJL for college credit by mapping student 

learning outcomes to NAEYC competencies
ÅDetermine the minimum skills, experience, education and training on-site Coaches must 

possess in order to confirm OJL competencies
ÅDetermine how many credits the IHE partner will offer for the CDA Credential
ÅDetermine how many credits the IHE partner will offer for OJL competency mastery
Å$ÅÔÅÒÍÉÎÅ ÈÏ× ÔÈÅ )(% ×ÉÌÌ ÍÁÐ !ÐÐÒÅÎÔÉÃÅÓȭ ÃÏÕÒÓÅ ÓÅÑÕÅÎÃÅ ÔÈÒÏÕÇÈ ÇÒÁÄÕÁÔÉÏÎ

>>> Resourcesé
ÅTemplate (see pages 56, 68)

step six:
DEFINE THE COACHING APPRENTICESHIP MODEL

>>> Considerations é
ÅDetermine how Apprentices will receive the on-site Coaching supports that they require to 

fulfill their ongoing work and academic responsibilities
ÅDetermine how on-site Coaches will receive the initial and ongoing training and support that 

they need
ÅCreate tools for on-site Coaches to use to document their coaching and assessment of 
!ÐÐÒÅÎÔÉÃÅÓȭ /*, ÃÏÍÐÅÔÅÎÃÙ ÄÅÖÅÌÏÐÍÅÎÔ

step seven :
RECRUIT EMPLOYERS

>>> Considerations é
ÅAre there large single or multi-site centers that might be interested in Apprenticeship?
ÅAre there unionized ECE employers that might be interested in Apprenticeship? If so, labor 

unions should be included as early as possible in program design and development.
ÅWhat key messages need to be conveyed to potential Apprenticeship employer partners?

22



23

>>> continued from previous page é
ÅAre there electronic or print newsletters or websites that target messages to ECE employers, 

and which could be used to promote the Apprenticeship opportunity?
ÅGiven attrition, how many potential Apprenticeship employers need to be part of an initial 

pool of interest in order to meet stated program recruitment goals?
ÅWhat are key factors that you need to know about potential employers to approve their 

participation in the Apprenticeship program?
ÅEstablish wage steps with each employer (at unionized employers, support union and 

employer cooperation to establish wage steps together)

>>> Resourcesé
ÅState and local ECE directories such as Great School Philly (Philadelphia/local) and COMPASS 

(Pennsylvania/statewide)
ÅState and local ECE newsletters and websites
ÅTemplate  (see page 13)

step eight :
IDENTIFY APPRENTICE CANDIDATES

>>> Considerations é
ÅWhat are the key messages that need to be conveyed to potential Apprentices?
ÅAre there electronic or print newsletters of websites that target messages to ECE teachers 

and could promote Apprenticeship opportunities?
ÅGiven attrition, how many Apprentices need to be a part of the initial pool in order to meet 

stated program goals?
ÅWhat are the Apprentice requirements that must be met in order to qualify as a candidate? 

(e.g. full-time work status, permanent work status, tenure with current employer, CDA 
credential, etc.)

Å(Ï× ×ÉÌÌ ÙÏÕÒ ÐÒÏÇÒÁÍ ÈÁÎÄÌÅ ȰÒÅÖÅÒÓÅ ÒÅÆÅÒÒÁÌÓȱ ɀpotential Apprentice candidates whose 
employers have not yet been targeted for recruitment?

step nine :
REGISTER THE APPRENTICESHIP PROGRAM

>>> Considerations é
ÅDetermine how Apprenticeship programs are registered in your state. (An Apprenticeship 

program is registered either by a State Department of Labor, or the US Department of Labor)



>>> continued from previous page é
Å Identify at least one employer partner with completed and signed Standards of 

Apprenticeship/Employer Acceptance Agreement (corresponding to those Standards), at 
least one signed Apprentice Agreement, and any/all other documents required by your 
ÓÔÁÔÅȭÓ ÐÕÂÌÉÃ ÁÐÐÒÏÖÁÌ ÅÎÔÉÔÙȢ

ÅDo you have all of the required documents for employer, Apprentice, and other partners as 
necessary?

>>> Resourcesé
ÅUS Department of Labor Apprenticeship State Registration Agency Contact list:

https://www.doleta.gov/OA/contactlist.cfm
ÅSample Registration Forms (see Appendices)

step ten :
INITIATE THE APPRENTICESHIP PROGRAM

>>> Considerations é
ÅScreen Apprentice candidates
ÅSelect, train and assign on-site Coaches
ÅAdjust work schedules for Apprentices and on-site Coaches
Å Inform candidates of final status, and enroll Apprentices
ÅAdminister adult basic education academic assessments (e.g. TABE), and use scores to place 

candidates in Bridge/Refresher coursework as needed
ÅOffer college placement exam preparation and administer college placement exam
Å!×ÁÒÄ ÃÏÌÌÅÇÅ ÃÒÅÄÉÔÓ ÂÁÓÅÄ ÏÎ !ÐÐÒÅÎÔÉÃÅÓȭ #$! ÃÒÅÄÅÎÔÉÁÌ ÓÔÁÔÕÓ
ÅBased on Apprenticeship program structure, individualized assessment scores, and any 

previous college credit, place Apprentices into college courses
ÅAccess scholarships for Apprentices
Å Implement study groups and other academic supports
ÅConfirm competencies
ÅAssign college credits based on OJL
ÅProvide ongoing support to Apprentices and mentoring to on-site Coaches
ÅConvene regular partner meetings
ÅConvene Apprenticeship Committee to ensure employer or employer/union oversight
ÅEnsure that wage steps are implemented as milestones are met
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step eleven :
EVALUATE THE APPRENTICESHIP PROGRAM

>>> Considerations é
ÅDetermine the research questions that the Apprenticeship partners want to pursue at the 

individual and systems levels, and strategies for collecting relevant data for analysis (e.g. via 
CLASS®, Early Childhood Environment Rating Scale [ECERS], focus groups)

ÅDevelop online data collection tools that link and update in real-time for easy oversight, 
tracking and reporting

ÅCollect process and outcomes data
Å4ÒÁÃË !ÐÐÒÅÎÔÉÃÅÓȭ ÐÒÏÇÒÅÓÓ ÉÎ ÍÅÅÔÉÎÇ ÁÃÁÄÅÍÉÃȟ /*, ÁÎÄ ×ÏÒË ÈÏÕÒ ÒÅÑÕÉÒÅÍÅÎÔÓ
ÅTrack Coaching process
ÅEvaluate concerns or problems as encountered
ÅEvaluate employer and Apprentice satisfaction with the program
ÅEvaluate Apprentice retention, wage increases and degree attainment

Step Twelve: CELEBRATE! Suzanne Morris ðPennsylvaniaõs Deputy Secretary for 

the Commonwealth Office of Child Development & Early Learning (center) ðis 

pictured above with Pennsylvaniaõs first class of ECE Apprenticeship Program 

Graduates, all of whom completed their Associateõs Degrees at CCP in May 2018.  
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